










































BDO CHRISTCHURCH AUDIT LIMITED

INDEPENDENT AUDITOR’S REPORT

TO THE READERS OF WESTPORT SOUTH SCHOOL FINANCIAL STATEMENTS
FOR THE YEAR ENDED 31 DECEMBER 2024

The Auditor-General is the auditor of Westport South School (the school). The Auditor-General has
appointed me, Amy Goodman, using the staff and resources of BDO Christchurch Audit Limited, to
carry out the audit of the financial statements of the school on his behalf.

Opinion

We have audited the financial statements of the School on pages 3, to 19 that comprise the
statement of financial position as at 31 December 2024, the statement of comprehensive revenue
and expense, statement of changes in net assets/equity and statement of cash flows for the year
ended on that date, and the notes to the financial statements that include accounting policies and
other explanatory information.

In our opinion the financial statements of the school:

 present fairly, in all material respects:

o its financial position as at 31 December 2024; and

o its financial performance and cash flows for the year then ended; and

 comply with generally accepted accounting practice in New Zealand in accordance with Public
Sector Public Benefit Entity Standards Reduced Disclosure Regime.

Our audit was completed on 28 May 2025. This is the date at which our opinion is expressed.

The basis for our opinion is explained below. In addition, we outline the responsibilities of the
Board and our responsibilities relating to the financial statements, we comment on other
information, and we explain our independence.

Basis for our opinion

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which
incorporate the Professional and Ethical Standards and the International Standards on Auditing
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our
responsibilities under those standards are further described in the Responsibilities of the auditor
section of our report.

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a
basis for our opinion.

Responsibilities of the Board for the financial statements

The Board is responsible on behalf of the School for preparing financial statements that are fairly
presented and that comply with generally accepted accounting practice in New Zealand.

The Board is responsible for such internal control as it determines is necessary to enable it to
prepare financial statements that are free from material misstatement, whether due to fraud or
error.



BDO CHRISTCHURCH AUDIT LIMITED

In preparing the financial statements, the Board is responsible on behalf of the School for assessing
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as
applicable, matters related to going concern and using the going concern basis of accounting,
unless there is an intention to close or merge the School, or there is no realistic alternative but to
do so.

The Board’s responsibilities arise from section 134 of the Education and Training Act 2020.

Responsibilities of the auditor for the audit of the financial statements

Our objectives are to obtain reasonable assurance about whether the financial statements, as a
whole, are free from material misstatement, whether due to fraud or error, and to issue an
auditor’s report that includes our opinion.

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out
in accordance with the Auditor-General’s Auditing Standards will always detect a material
misstatement when it exists. Misstatements are differences or omissions of amounts or disclosures,
and can arise from fraud or error. Misstatements are considered material if, individually or in the
aggregate, they could reasonably be expected to influence the decisions of readers taken on the
basis of these financial statements.

For the budget information reported in the financial statements, our procedures were limited to
checking that the information agreed to the School’s approved budget.

We did not evaluate the security and controls over the electronic publication of the financial
statements.

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise
professional judgement and maintain professional scepticism throughout the audit. Also:

 We identify and assess the risks of material misstatement of the financial statements,
whether due to fraud or error, design and perform audit procedures responsive to those
risks, and obtain audit evidence that is sufficient and appropriate to provide a basis for our
opinion. The risk of not detecting a material misstatement resulting from fraud is higher
than for one resulting from error, as fraud may involve collusion, forgery, intentional
omissions, misrepresentations, or the override of internal control.

 We obtain an understanding of internal control relevant to the audit in order to design
audit procedures that are appropriate in the circumstances, but not for the purpose of
expressing an opinion on the effectiveness of the School’s internal control.

 We evaluate the appropriateness of accounting policies used and the reasonableness of
accounting estimates and related disclosures made by the Board.

 We conclude on the appropriateness of the use of the going concern basis of accounting by
the Board and, based on the audit evidence obtained, whether a material uncertainty exists
related to events or conditions that may cast significant doubt on the School’s ability to
continue as a going concern. If we conclude that a material uncertainty exists, we are
required to draw attention in our auditor’s report to the related disclosures in the financial
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions
are based on the audit evidence obtained up to the date of our auditor’s report. However,
future events or conditions may cause the School to cease to continue as a going concern.

 We evaluate the overall presentation, structure and content of the financial statements,
including the disclosures, and whether the financial statements represent the underlying
transactions and events in a manner that achieves fair presentation.
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 We assess the risk of material misstatement arising from the school payroll system, which
may still contain errors. As a result, we carried out procedures to minimise the risk of
material errors arising from the system that, in our judgement, would likely influence
readers’ overall understanding of the financial statements.

We communicate with the Board regarding, among other matters, the planned scope and timing of
the audit and significant audit findings, including any significant deficiencies in internal control
that we identify during our audit.

Our responsibilities arises from the Public Audit Act 2001.

Other information

The Board is responsible for the other information. The other information comprises the Annual
Report, but does not include the financial statements, and our auditor’s report thereon.

Our opinion on the financial statements does not cover the other information and we do not express
any form of audit opinion or assurance conclusion thereon.

In connection with our audit of the financial statements, our responsibility is to read the other
information. In doing so, we consider whether the other information is materially inconsistent with
the financial statements or our knowledge obtained in the audit, or otherwise appears to be
materially misstated. If, based on our work, we conclude that there is a material misstatement of
this other information, we are required to report that fact. We have nothing to report in this
regard.

Independence

We are independent of the School in accordance with the independence requirements of the
Auditor-General’s Auditing Standards, which incorporate the independence requirements of
Professional and Ethical Standard 1 International Code of Ethics for Assurance Practitioners
(including International Independence Standards) (New Zealand) (PES 1) issued by the New Zealand
Auditing and Assurance Standards Board.

Other than the audit, we have no relationship with, or interests in, the School.

Amy Goodman
BDO Christchurch Audit Limited
On behalf of the Auditor-General
Christchurch, New Zealand
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Statement of variance: progress against targets (required) 

Strategic Goal: Our people. 
Annual Target/Goal: Improve teacher capabilities. 
As per the annual implementation plan  
Actions 
List all the actions from your Annual 
Implementation Plan for this Annual 
Target/Goal. 

What did we achieve? 
What were the outcomes of our actions? 

What impact did our actions have? 

Evidence  
This is the sources of information the board used to 

determine those outcomes. 

Reasons for any differences 
(variances) between the target and the 
outcomes 
Think about both where you have exceeded your 
targets or not yet met them. 

Planning for next year – where to 
next? 
What do you need to do to address targets that were 
not achieved.  
Consider if these need to be included in your next 
annual implementation plan. 

Action 1: 
The school will provide Professional 
Development in culturally responsive 
practice and the local curriculum. 

The school has made significant progress 
in enhancing culturally responsive 
practices and developing our local 
curriculum. Key achievements include: 
• Increased teacher confidence and 

capability in integrating te reo Māori 
and tikanga Māori into daily teaching 
practices, supported by lessons with 
mana whenua. 

• Shadow coaching observations have 
provided targeted professional 
development, encouraging reflective 
practice and improved teaching 
strategies. 

• The development of our local 
curriculum has ensured that learning 
is more relevant, meaningful, and 
reflective of the community. 

• Changes to Professional Growth 
Cycles (PGCs) have fostered greater 
transparency and accountability, 
leading to a more collaborative and 
evidence-based approach to teacher 
development. 

Teacher engagement in te reo Māori 
lessons has increased, with many staff 
actively incorporating kupu (words) and 
tikanga into classroom routines. 
Shadow coaching feedback and 
reflections indicate improved teaching 
strategies and a stronger focus on 
culturally responsive pedagogy. 
Local curriculum documentation now 
includes community input, ensuring it is 
aligned with the unique needs and 
strengths of our students. 
 

Time constraints: Implementing 
meaningful professional development 
takes time, and while progress has been 
made, there is still ongoing work to be 
done. 
Varying levels of prior knowledge: Staff 
came into this process with different 
levels of cultural competency, meaning 
professional growth has been at different 
rates. 
Evolving curriculum needs: The local 
curriculum development is a dynamic 
process, and we continue to refine and 
adapt it based on feedback. 
Sustainability and embedding practice: 
While initial progress has been strong, 
ensuring long-term, embedded change 
requires continued professional learning 
and reflection. 

To continue strengthening our 
commitment to culturally responsive 
practice and our local curriculum, the 
school will focus on the following key next 
steps in our te reo Māori pathway: 
Strengthening Te Reo Māori in daily 
school life… 
Embed kupu and phrases into everyday 
routines (e.g., greetings, instructions, and 
classroom discussions). 
Encourage students to lead in te reo 
Māori, such as starting assemblies, mihi 
whakatau, and classroom karakia. 
Expand staff professional development 
with deeper learning around sentence 
structures and conversational te reo. 
Expanding cultural integration in the local 
curriculum… 
Further develop Māori narratives and 
history within the school’s local 
curriculum. 
Increase opportunities for Kapa Haka, 
waiata, and tikanga Māori across all year 
levels. 
Kupu o te Wiki – Word of the Week… 
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To promote regular learning of te reo 
Māori, we will introduce Kupu o te Wiki 
(Word of the Week). Each week, a new 
word or phrase will be shared and 
encouraged in classrooms. 
 

Action 2: 
The school will engage in an effective 
professional growth cycle. 

The school has successfully implemented 
an effective and structured professional 
growth cycle (PGC), leading to improved 
collaboration, reflection, and 
accountability in teacher development. 
Key achievements include: 
• Professional Learning Groups (PLGs) 

established, with clear meeting 
structures and a focused approach to 
professional inquiry. 

• More effective use of the InterLead 
online platform, allowing for deeper 
self-reflection, goal setting, and 
tracking of professional growth. 

• Enhanced documentation for PGCs, 
ensuring that teachers have a clear, 
structured process for reflection, 
feedback, and growth. 

• Increased teacher engagement in 
professional discussions, leading to 
greater ownership of learning and 
development. 

Regular meeting minutes and reflections 
from Professional Learning Groups show 
increased engagement in meaningful 
professional discussions. 
Teacher reflections on InterLead 
demonstrate more critical thinking and 
goal oriented professional growth 
compared to previous years. 
PGC documentation and review cycles 
indicate greater transparency and 
accountability, with teachers setting and 
tracking clear professional development 
goals. 
Feedback from staff suggests a higher 
level of satisfaction with the clarity and 
usefulness of the PGC process. 

Varying levels of engagement: Some 
staff adapted quickly to the new systems, 
while others required more guidance and 
support to fully engage. 
Time constraints: Balancing professional 
learning groups with other commitments 
has been challenging, particularly in a 
busy school environment. 
Adapting to new processes: The shift to 
structured PGC documentation and the 
InterLead platform required a learning 
curve, meaning some aspects are still 
being refined and embedded. 
Need for continued professional learning: 
While progress has been made, further 
training and support will ensure teachers 
can maximise the benefits of reflective 
practice and professional growth cycles. 

Moving forward, the school will continue 
to strengthen the professional growth 
cycle by: 
• Providing additional support for staff 

to engage more deeply in reflective 
practice. 

• Refining meeting structures to ensure 
consistency and effectiveness. 

• Continuing to embed the InterLead 
platform as a key tool for tracking 
professional learning and progress. 

• Seeking ongoing feedback from staff 
to improve the PGC process and 
make it as impactful as possible. 

This structured approach ensures that 
professional learning remains a key 
priority, leading to better teaching 
practices and improved student 
outcomes. 
 

Strategic Goal: Our learners. 
Annual Target/Goal: Live by the HEART values. 
As per the annual implementation plan  
Actions 
List all the actions from your Annual 
Implementation Plan for this Annual 
Target/Goal. 

What did we achieve? 
What were the outcomes of our actions? 

What impact did our actions have? 

Evidence  
This is the sources of information the board used to 

determine those outcomes. 

Reasons for any differences 
(variances) between the target and the 
outcomes 
Think about both where you have exceeded your 
targets or not yet met them. 

Planning for next year – where to 
next? 
What do you need to do to address targets that were 
not achieved.  
Consider if these need to be included in your next 
annual implementation plan. 

Action 1: 
Students will be directly instructed on 
the HEART values. 

The school has successfully embedded 
direct instruction of HEART values into 
daily school life, ensuring that students 
understand and demonstrate these 
values. Key achievements include: 
• Tier 1 strategies implemented 

consistently across the school, 
ensuring a proactive and preventative 
approach to behaviour management. 

• Staff using a shared, consistent 
language when discussing values, 
reinforcing a clear and unified 
message for students. 

Observations and classroom 
walkthroughs show that staff regularly 
use HEART values language when 
engaging with students.  
School-wide behaviour data indicates 
fewer Tier 2 and Tier 3 behaviour 
incidents, suggesting that Tier 1 
strategies are effective in guiding positive 
behaviour.  
Student feedback and self reflections 
(obtained via the TFI) show increased 
awareness and understanding of the 
HEART values.  

Varying student responsiveness: While 
many students engage well with the 
values, some require more targeted 
interventions to internalise them fully.  
New staff learning curve: Ensuring all 
staff consistently use HEART values 
language has taken time, particularly for 
newer teachers.  
Ongoing reinforcement needed: While 
Tier 1 strategies are in place, continued 
reinforcement and adaptation are needed 
to keep values instruction engaging and 
relevant for students.  

• Continue staff professional 
development on using HEART values 
language consistently across all 
settings. 

• Explore new, engaging ways to 
reinforce values, such as student-led 
initiatives, storytelling, and digital 
tools. This will be completed via a 
relaunch of HEART.  

• Strengthen home-school 
partnerships, ensuring families 
understand and reinforce HEART 
values at home. 
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• A consistent approach to pastoral 
care, providing structured and 
supportive responses to student 
behaviour. 

• Quality positive reinforcement 
systems, including certificates, 
classroom rewards, and end-of-year 
trophies, to celebrate and encourage 
students who embody the HEART 
values. 

 

Pastoral care records reflect a consistent 
and structured approach when 
addressing behavioural concerns. 

External influences: Some students face 
home or community challenges that 
impact their ability to consistently 
demonstrate HEART values at school, 
requiring additional pastoral support. 

• Use student voice to guide 
improvements in how HEART values 
are taught and celebrated. 

By continuing to build on these strong 
foundations, we ensure that HEART 
values remain deeply embedded in 
school culture, positively shaping student 
behaviour and attitudes. 
 

Action 2: 
Develop Tier 2 structures for PB4L. 

The school has initiated the development 
of Tier 2 structures for PB4L (Positive 
Behaviour for Learning). While still in its 
early stages, key achievements include: 
• A clear commitment and 

understanding among staff that Tier 2 
structures need to be developed. 

• Preliminary discussions and planning 
have begun, setting the foundation for 
targeted interventions for students 
requiring additional behavioural 
support. 

• Identification of students who may 
benefit from Tier 2 interventions, 
ensuring the right support systems 
are considered. 

• Staff awareness has increased 
regarding the need for differentiated 
behavioural support beyond Tier 1 
strategies. 

 

Meeting notes and initial planning 
documents outlining the steps required to 
develop Tier 2 structures.  
Discussions within leadership and PB4L 
teams focusing on identifying students 
needing Tier 2 support.  
Early identification of patterns in student 
behaviour data, highlighting those who 
require more targeted interventions 
beyond Tier 1 strategies.  
Staff feedback indicating a growing 
understanding of the need for structured 
Tier 2 interventions. 

Early stage of implementation: Tier 2 
development is just beginning, so full 
implementation and impact are not yet 
visible.  
Staff capacity and training needs: Some 
staff may require further training to 
effectively implement Tier 2 strategies.  
Time constraints: Balancing this initiative 
with existing priorities has meant 
progress is gradual.  
Need for further resourcing and support: 
Additional time, personnel, and 
professional development may be 
required to successfully embed Tier 2 
structures. 

• Develop a structured plan for rolling 
out Tier 2 interventions. 

• Provide professional development for 
staff on implementing Tier 2 
strategies effectively. 

• Pilot initial Tier 2 interventions, such 
as targeted small-group support, 
mentoring, and individualised 
behaviour plans. 

• Gather data and refine approaches, 
ensuring interventions are effective 
and sustainable. 

• Seek external guidance or expertise 
to support the development of robust 
Tier 2 structures. 

By continuing to build on these early 
efforts, the school can establish strong, 
evidence-based Tier 2 support systems 
that enhance student well-being and 
success. 

Strategic Goal: Our place. 
Annual Target/Goal: Support a safe inclusive and nurturing environment. 
As per the annual implementation plan  
Actions 
List all the actions from your Annual 
Implementation Plan for this Annual 
Target/Goal. 

What did we achieve? 
What were the outcomes of our actions? 

What impact did our actions have? 

Evidence  
This is the sources of information the board used to 

determine those outcomes. 

Reasons for any differences 
(variances) between the target and the 
outcomes 
Think about both where you have exceeded your 
targets or not yet met them. 

Planning for next year – where to 
next? 
What do you need to do to address targets that were 
not achieved.  
Consider if these need to be included in your next 
annual implementation plan. 

Action 1: 
Upgrade our property and spaces to 
meet the needs of our students and be 
fit for the future.  

The school has made significant progress 
in upgrading its facilities to create 
modern, functional, and future-ready 
learning environments. Key 
achievements include: 
• Completion of major 5YA projects, 

ensuring the school’s infrastructure is 
safe, efficient, and conducive to 
learning. 

Completion reports from the project 
manager, verifying the successful 
implementation of 5YA projects.  
Before-and-after photos showcasing 
improvements in classrooms and key 
learning spaces.  
Feedback from staff and students, 
highlighting improved learning conditions 
due to upgraded infrastructure.  

Ongoing projects require time: While 
significant progress has been made, 
some upgrades, such as ventilation and 
playground development, are still in 
progress.  
Budget constraints and funding cycles: 
Some enhancements, particularly for 
specialist projects, require additional 
funding applications and approvals.  

• Complete the remaining projects, 
ensuring ventilation, playground, and 
insulation upgrades are finalised as 
planned. 

• Continue working with the project 
manager to ensure efficient delivery 
and quality control. 
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• Full electrical upgrades, improving 
safety and capacity. 

• Weatherboard and heating system 
improvements, ensuring classrooms 
are warm, dry, and comfortable year-
round. 

• New built-in joinery that integrates 
whiteboards and televisions, 
enhancing teaching and learning 
spaces. 

• Roofing repairs to maintain the 
integrity and longevity of school 
buildings. 

Project timelines and financial reports, 
tracking progress and budget allocation 
for ongoing projects.  
Observations of new teaching and 
learning areas, where upgraded joinery 
and digital tools are actively being used. 

Unforeseen infrastructure needs: 
Additional maintenance issues (such as 
unexpected repairs) have occasionally 
required reallocation of resources. 

• Gather further student and staff 
feedback to identify additional 
improvements that may be required. 

• Explore additional funding 
opportunities to future-proof school 
facilities even further. 

By maintaining this momentum, the 
school is ensuring that its physical 
spaces enhance student learning, 
wellbeing, and accessibility for years to 
come. 

Action 2: 
Stronger and more effective 
engagement with whānau. 

The school has made meaningful 
progress in improving whānau 
engagement by implementing a range of 
initiatives that foster communication, 
collaboration, and inclusivity. Key 
achievements include: 
• Successful Ice Cream Open Night, 

which provided a welcoming, informal 
opportunity for families to connect 
with teachers at the start of the year. 

• Introduction of interactive reporting, 
trialled in one classroom, allowing for 
real-time, meaningful engagement 
between teachers, students, and 
whānau. 

• Consistent and effective reporting 
processes, ensuring families receive 
clear and accessible updates on 
student progress. 

• Strategic plan consultation via Google 
Forms, making it easier for whānau to 
provide feedback and contribute to 
the school's vision. 

• Recognition of opportunities for 
further improvement, particularly in 
leveraging the Student Management 
System (SMS) to enhance 
communication and reporting. 

 

High attendance and positive feedback 
from Ice Cream Open Night, 
demonstrating that whānau value 
informal opportunities to engage with 
teachers.  
Whānau participation in the interactive 
reporting trial, showing increased 
engagement with student progress.  
Reporting records and feedback 
indicating that current reporting 
processes are working well, but with 
potential for further refinement.  
Google Forms participation data, 
reflecting active engagement in the 
strategic planning process.  
 

Interactive reporting is still in its early 
stages, with only one classroom trialling 
the process. Wider implementation is 
needed before school-wide impact can 
be assessed.  
SMS is not yet fully optimised for 
communication with whānau, meaning 
there is room for improvement in real-
time updates and engagement.  
Whānau engagement varies, with some 
families actively participating in school 
initiatives while others may need 
additional encouragement or support to 
engage.  
Time and resource constraints have 
influenced the pace of implementation for 
new engagement strategies. 

• Expand the interactive reporting 
model to additional classrooms, 
ensuring broader access to real-time 
student progress updates. 

• Improve the use of the Student 
Management System (SMS) to 
streamline communication with 
whānau. 

• Continue offering inclusive and 
accessible whānau engagement 
events every term, ensuring all 
families feel welcome and involved. 

• Seek further feedback from whānau 
on preferred communication methods 
and engagement opportunities. 

• Develop additional strategies to 
engage harder-to-reach families, 
ensuring all students receive strong 
home-school support. 

By continuing to refine and expand these 
engagement initiatives, the school can 
further strengthen relationships with 
whānau, leading to better outcomes for 
students and a more connected school 
community. 
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Evaluation and analysis of the school’s students’ progress 
and achievement (required) 
Westport South School would like to offer the following information for our community. The information shows an 
evaluation and analysis of how our students have progressed and achieved throughout the year in academic areas 
and against the national curricula.  
This evaluation also shows our progress against our 2024 student achievement targets.  
 
Mathematics 2024: 
 
The following is data from our school’s achievement in the PAT Mathematics assessment.  
 

 
 
The data below shows achievement across specific year groups.  
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Curriculum leaders, senior managers and the Board of Trustees believe that the area of basic facts needs to be a 
focus in 2025. This has come from the following data:  

 

 

The graphs above show gains and losses from the April to September testing, with the Year 5 and Year 6 
improvement in multiplication and division and the Year 8 improvement in addition and subtraction particularly 
pleasing. However, it is clear that we still have a long way to go to lift our basic facts achievements to a level we could 
be satisfied with. 
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The official Student Achievement Target B for Mathematics in 2024 is 60% of Year 6 students achieving at or above 
expected levels for multiplication of basic facts.  

It’s clear we did not meet our target as only 26.7% (8) of the Year 6 students are achieving at or above. However, 
26.7% (8) of the Year 6 students are on the verge of achieving at or above expected levels. 

It should be noted that 30 children (20.5%) in Year 4-8 are on the verge of or just below “at” in addition and 
subtraction, and 42 children (28.7%) in Year 4-8 are on the verge of or just below “at” in multiplication and division.  

Reading 2024:  
 
Star Reading Assessment data:  
 

 
 
Term 1 – The graph above shows 72% of our students achieving a Stanine 4 and above. 
 

 
 
Term 3 – The graph above shows 92% of our students achieving a Stanine 4 and above. 
 

 
 
Stanine 1, 2 or 3 at the different year levels:  
Year 3 – 5% 
Year 4 – 11% 
Year 5 – 13% 
Year 6 – 11% 
Year 7 – 10% 
Year 8 – 0% 
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Writing 2024:  
The following data is based on our writing assessment. At Westport South School we use E-Asttle as our 
assessment tool.  
As per our assessment programme, data shared is for our Year 3-8 students.  
Year 0-2 students at Westport South School follow our school’s writing pathways.  
The below table shows key ideas from the data:  

Year Attitude to 
writing 

Spread of 
scores 

compared 
with national 
performance 

Median score 
vs national 

performance 

Upward and 
downward 

outliers 

Progress from 
April to 

September 
2024 

Areas of 
strength 

Areas of 
need 

8 Above NZ 
performance. 

Smaller 
spread 

Significantly 
above 

Upward: 
greater; 
Downward: far 
above.  

A good 
increase is 
evident. 

All areas None  

7 Below NZ 
performance. 

Similar Significantly 
above 

Upward: 
greater; 
Downward: 
greater. 

Decrease but 
still above the 
national 
performance. 

Structure 
Punctuation 

No significant 
areas 

6 Just above NZ 
performance. 

Larger Above  Upward: 
lower; 
Downward: 
lower.  

An 
improvement 
consistent 
with national 
performance. 

Structure Vocabulary 
Spelling  

5 On par with 
NZ 
performance. 

Far smaller  Above  Upward: 
similar; 
Downward: far 
better. 

Slight 
decrease. 

Ideas 
Structure 
Organisation 
Sentence 
Spelling 

No significant 
areas 

4 Slightly above 
NZ 
performance. 

A very large 
spread of 
scores 

Slightly below Upward: 
slightly above; 
Downward: 
Far lower 
showing an 
extremely 
large tail. 

Slight 
increase. 

Vocabulary Spelling 
Punctuation  

3 Significantly 
above NZ 
performance. 

Similar Above Upward and 
downward are 
very similar to 
national 
performance. 

An increase 
consistent 
with national 
performance. 

Ideas  
Vocabulary 
Sentence 

Spelling  

 
Overall, we believe that we have strong writing programmes and students (and teachers) are working hard 
to enable the best results. It is extremely pleasing to see the performance of our Year 8 students. The 
performance of our Year 4 cohort is of the biggest concern.  
The individual area that is of need on the most consistent basis is spelling. Three out of the six year groups 
have spelling registered as an area of need.  
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Additional Assessment Information:  
 
Below is data from our students Listening Comprehension assessment:  

 
 

% of students at respective stanines… 

 Stanine 1, 2 or 3 Stanine 4-9 

Year 3 6% 94% 

Year 4 27% 73% 

Year 5 26% 74% 

Year 6 25% 75% 

Year 7 23% 77% 

Year 8  18% 82% 

 
 
Maori achievement:  
 
The following table shows the performance of our Māori students at Westport South School. This is based on 
achievement in reading, writing and mathematics against curriculum expectations.  

 Below At Above % of students at 
or above 

Reading 8 10 10  

% 28% 36% 36% 72% 

Writing 12 14 2  

% 43% 50% 7% 57% 

Mathematics 10 11 7  

% 36% 39% 25% 75% 
 
This shows good achievement from our Māori population. However, we need to investigate why writing data is lower 
than the areas of reading and mathematics.  
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Student Achievement Targets 2024:  
 
Student Achievement Target A – Listening:  

 
Annual Target: 75% of Year 4 students who are achieving at Stanine 3, 4 or 5 in Term 1 will improve their 
stanine by 1 in Term 4. 
Historical position: Our listening comprehension data shows a significant decline in achievement the 
younger the students are. In 2023, 59% of our Year 3 students scored a stanine 1, 2, 3 or 4 on the PAT 
listening comprehension test. 
PAT Listening Comprehension results:  

Stanine 3 Students in April: 

Stanine change:  Number of students:  

No change in stanine from April to November  0  

+1 stanine change from April to November  2 

+2 stanine change from April to November 1 

 

Stanine 4 Students in April: 

Stanine change:  Number of students:  

No change in stanine from April to November  1 

+1 stanine change from April to November  2 

+2 stanine change from April to November 0 

 

Stanine 5 Students in April: 

Stanine change:  Number of students:  

No change in stanine from April to November  1  

+1 stanine change from April to November  1 

+2 stanine change from April to November 3 

 

Total Students:  

Stanine change:  Number of students:  

No change in stanine from April to November  2  

+1 stanine change from April to November  5 

+2 stanine change from April to November 4 

 
Was the target achieved?  
Annual target: 75% of Year 4 students who are achieving at Stanine 3, 4 or 5 in Term 1 will improve their 
stanine by 1 in Term 4. 
In total 82% (9/11) of Year 4 students who achieved a stanine 3, 4 or 5 in Term 1 improved their stanine by 
(at least) 1.  
This means that we achieved the goal.  
 
Student Achievement Target B – Mathematics:  
 

Annual Target: Basic Facts: 60% of Year 6 students achieving at or above expected levels for 
multiplication basic facts. 
Historical position: At Westport South School our Year 3-8 students complete the Pr1me Mathematics 
programme. This does not have a basic facts component. However, for students to be able to solve 
increasingly complex problems, they need to have a strong foundation with basic mathematics facts. 2023 
data shows that the Year 5 cohort only had 37.5% of students 
Multiplication and Division results:  

% of Year 6 students at or above expectation for basic facts: 

End of 2023 October 37.5% 

2024 April 3.2% 

2024 September 26.7% 

 
Was the target achieved?  
In total 26.7% were able to achieve at or above expected levels for multiplication basic facts.   
This means that we did not achieve the goal.  
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Conclusion:  
The basic facts results above and across the school are of extreme concern. We firmly believe that we 
need to have a school wide target around improving our basic facts.  
As a school, we are aware that Pr1me does not include lots of teaching of basic facts. We have an 
expectation that this takes place to start the lesson.  
However, we are not seeing any shifts in basic facts achievement. A change in pedagogy and school wide 
focus needs to be a 2025 priority.  
Supplementary Information – Year 6 Addition and Subtraction results:  

% of Year 6 students at or above expectation for basic facts: 

2024 April 6.25% 

2024 September 25% 
 
Student Achievement Target C – Visual Language (IT based): 
 
End of year target:  
 
Annual target: 85% of Year 8 students will be able to create a poster using Google Drawing that has 90% of the tasks 
set for achievement for Google Drawing.  
 
Students completed the initial assessment on 10.4.24.  
Students were asked to ‘create a Google Drawing to advertise the school cross country.’  
 
Students completed the summative assessment on 27.11.24. 
Students were asked to ‘create a Google Drawing to advertise the end of year leaving assembly.’ 
 
Was the target achieved?  
 
 
In total 28 / 31 were able to create a poster using Google Drawing that has 90% of the tasks set for achievement for 
Google Drawing. This means 90.3% of the Year 8 students could do this.  
 
This means that we achieved the target.  
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How we have given effect to Te Tiriti o Waitangi 
(required) 
Te Tiriti o Waitangi sits at the foundation of Westport South School strategic planning and the aim 
of this is to allow all ākonga to achieve their potential at our kura.  
Westport South School recognises the unique position of Māori culture, and that 16% of our 
student population identify themselves as Māori. 
Westport South takes all reasonable steps to provide instruction in Tikanga Māori (Māori culture) 
and Te Reo Māori (Māori language).  
Our targets and actions celebrate the language, culture and heritage of our students and mana 
whenua of Te Tai Poutini.  
We have developed a positive and professional working relationship with Te Runanga o Kati 
Waewae (mana whenua) and this will continue to develop. We are working alongside Te Runanga 
o Kati Waewae to develop our Te Reo Māori skills and develop our school narrative. This has been 
instigated with facilitated PLD made possible through the Buller Kāhui Ako.  
At Westport South School we put an emphasis on educationally powerful connections. This allows 
for whanau, ākonga and hapū to have valued input into the design of our programmes.  
Teachers work alongside each other to investigate and enhance our culturally responsive practice.  
In 2023, we completed local curriculum PLD as part of a schoolwide PLD contract. We have made 
it a priority to have te reo and tikanga Māori integrated into this development of local curriculum. 
This continued in 2024, where the creation Westport South School local curriculum documentation 
was completed and will be used for the first time in 2025. 
Our strong PB4L programme sits behind our HEART whakataukī, ‘whaia te ara whatu manawa.’ 
Our school community places emphasis on our HEART values, and we aim to teach and live these 
daily.  
2023 saw the school staff add a karakia to the start of every meeting and this continued in 2024. 
Every class also starts the day with a karakia. These are shared with the staff, and we practise as 
staff at our meetings.  
Our school Kapa Haka group continues to go from strength to strength. They train weekly from 
Term 2 to Term 4 (this includes using a local whanau member as a mentor teacher). The group 
performed at a number of local community and school events.  
Taiaha with Jack Bolton for our senior students provided complementary skills of Māori tikanga. 
At Westport South School, we are committed to working closely with local iwi and whānau to give 
effect to Te Tiriti o Waitangi across all school strategic goals, governance and operational 
decisions. 
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Statement of compliance with employment policy 
(required) 

Reporting on the principles of being a Good Employer 

How have you met your obligations to 
provide good and safe working 
conditions? 

Our Staff Representative on the Board of Trustees is 
working alongside our BOT to create an EEO 
programme and policy for the year. 
We offer quality induction procedures and open 
communication. 

What is in your equal employment 
opportunities programme?  
How have you been fulfilling this 
programme? 

From our BOT work plan, our EEO programme aligns 
to our board meetings and is as below: 

• Meeting 2: Write EEO survey and plan for the 

year 

• Meeting 5: Staff satisfaction survey 

• Meeting 6: Review and report 

This process happened in 2024. However, we also 

extended the response time as we (BOT) wanted to 

get more responses and this was achieved.  

How do you practise impartial selection of 
suitably qualified persons for 
appointment? 
  

We have a thorough procedure for appointments. This 
is on our SchoolDocs site. This procedure is followed. 

How are you recognising, 

− The aims and aspirations of Māori,  

− The employment requirements of 
Māori, and  

− Greater involvement of Māori in 
the Education service? 

We continue to work alongside the Buller Kāhui Ako, to 
develop our relationship with mana whenua.   

How have you enhanced the abilities of 
individual employees? 

Professional learning and development plays a really 
important part in life at Westport South School.  

How are you recognising the employment 
requirements of women? 

By being a good employer and enabling for privacy 
and respect. 

How are you recognising the employment 
requirements of persons with disabilities? 

Our school is completely accessible for any persons 
with a disability. 

  
Good employer policies should include provisions for an Equal Employment Opportunities (EEO) 
programme/policy. The Ministry of Education monitors these policies: 
 

Reporting on Equal Employment Opportunities (EEO) Programme/Policy YES NO 

Do you operate an EEO programme/policy?  YES   

Has this policy or programme been made available to staff?  YES   

Does your EEO programme/policy include training to raise awareness 
of issues which may impact EEO? 

 YES   

Has your EEO programme/policy appointed someone to coordinate 
compliance with its requirements? 

 YES   

Does your EEO programme/policy provide for regular reporting on 
compliance with the policy and/or achievements under the policy? 

 YES   

Does your EEO programme/policy set priorities and objectives?  YES    
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Kiwisport funding (required) 

Westport South School  
Kiwisport Report 
For the year ended 31 December 2024 
During the year the Board was the recipient of additional Government funding for specific 
purposes: 
Kiwisport is a Government funded initiative to support students’ participation in organised sport. In 
2024 the school received total Kiwisport funding of $3580.00.  
The funding was put towards enabling students to participate in swimming programmes (including 
bus transport to the local pool), cross country competitions and programme costs, and fees 
associated with joining the local Primary School Sports Association.   
 




